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Non-Performance Music Classes:
Social and Emotional
Non-performance music classes provide 
social and emotional supports in ways that 
other music classes do not.  The more social 
atmosphere of these classes leads to students 
finding their inner-voice and creating a 
supportive musical community with their 
peers.  This environment increases the 
student’s sense of self-worth.  
Greater Impact
A broad array of non-performance music 
class offerings can attract students that would 
not be interested in taking an ensemble based 
music class.  These courses lead to musical 
opportunities that would not otherwise be 
available, even to students who are enrolled 
in performing ensembles.  Non-performance 




• History of Rock and Pop Music
• Music in Society
• Song Writing
• Sound Design
Benefits of the wide variety of music 
classes include greater listening skills and/or 
musical creativity.  The class atmosphere, 
attributed to the wide-ranging backgrounds of 
the students who take them, enhances 
students’ education.
Educational
Non-performance music classes are 
inherently inclusive, whereas ensemble 
classes often exclude a large portion of the 
student population.  Music programs that 
embrace non-performance classes, alongside 
their typical ensembles, are able to increase 
the impact of the lives and education of more 
students.  These classes help students “meet 
both musical and broad education(al) 
learning goals” (Abril & Gault, 2008).
Administrative
Administrative hurdles can lead in two 
opposite directions: lack of administrative 
support or offering non-performance courses 
for the sole purpose of fulfilling 
administrative needs.  Many schools do not 
have music requirements, even though 
principals believe that the arts are essential.  
Other administrators offer non-performance 
music classes, but not with the students’ best 
interests in mind.
Instructor
Some teachers do not believe that non-
performance music classes are important.  
Others may see the benefits, but not feel 
supported or prepared enough to confidently 
teach anything other than ensemble classes.  
Instructors also have a significant voice in 
which type of non-performance class to offer.  
Although this could be seen as a benefit, it 
can also disregard the interests of the 
students.
Lack of Training
Many current teachers feel that a lack of 
training holds them back from wanting to 
offer non-performance classes.  Many 
undergraduate music education programs, 
based in Western ensemble music practices, 
fall short in providing meaningful preparation 




Underfunded music programs, coupled 
with subpar facilities, create nearly 
impossible conditions for offering non-
performance music classes.  Since these 
classes are not as widely offered as 
ensembles, starting a new course requires 
funding and support.  Some principals cited 
the high cost of music classes as a reason to 
exclude them from the curriculum.
References
Abril, C. R., & Gault, B. M. (2008). The State of Music in Secondary Schools. 56(1), 68-81. 10.1177/0022429408317516
Davis, V. W. (2009). The Meaning of Music Education to Middle School General Music Students. Bulletin of the Council for Research in Music Education, Winter(179), 61-77.
Garrett, M. L. (2009). An examination of high school chorus directors' attitudes toward non-traditional music classes. Research Perspectives in Music Education, 13, 15-21.
Haning, M., & Tracy, E. J. (2018). "They All Come Out of It With Something": Commonalities among Non-Performance Music Courses at High Schools in the United States. 
Visions of Research in Music Education, 32, 1-25.
Juchniewicz, J. (2007). Band directors' preferences and attitudes on the implementation of non-traditional music classes. Research Perspectives in Music Education, 11, 6-11.
Kruse, A. J. (2018). 'Hip-hop wasn't something a teacher ever gave me': exploring hip-hop musical learning. Music Education Research, 20(3), 317-329. Taylor & Francis Group. 
10.1080/14613808.2018.1445210
Leonhard, C. (1999). A Challenge for Change in Music Education. Music Educators Journal, 86(3), 40. 10.2307/3399559
Shuler, S. C. (2011, Sept.). Music Education for Life: Building Inclusive, Effective Twenty-First-Century Music Programs. Music Educators Journal, 98(1), 8-13. 10.1177/0027432111418748
Tobias, E. S. (2012, September). Hybrid spaces and hyphenated musicians: secondary students' musical engagement in a songwriting and technology course. Music Education Research, 14(3), 
329-346. 10.1080/14613808.2012.685459
Presented by Brian Lonergan 
brian.lonergan@bobcats.gcsu.edu
